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Introduction
University English teachers invariably exhibit differences in their teaching
focus and instructional style due to their cultural backgrounds, personal experiences,
and self-reflection as educators (Kawamura, 2011). University English classes are
taught by Japanese teachers of English and by native English-speaking teachers, all
of whom bring their own teaching philosophy, focus, and general efficacy to the
goal of English-language proficiency for students in today’s increasingly important
and necessary arena for both professional fields and personal interests. This paper
will compare the different approaches and roles of the two kinds of teachers, and
then it will shed light on how university students perceive the effectiveness of their
English classes taught by Japanese teachers and those taught by native English-
speaking teachers.
Literature review
Although today native English-speaking teachers wield greater power and play
an important part in university education in Japan (Nagatomo, 2012), native English
speakers still play a smaller role in the decision-making processes (Mahoney, 2004,
229−231). This could be the product of the employment status as foreign teachers;
they are generally hired based on a yearly contract with a four-to-five-year
maximum employment period (Inagami, 2010). University English-language
programs can be categorized into structured and structure-free programs. Structured
programs generally have an overall purpose and are led by a coordinator or a group
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of coordinators who design the curriculum according to the focus of their programs.
Some of these structured programs are known as English for Special Programs,
English for Specific Purposes, and English for Academic Purposes, as well as others
with different titles but similar structures. The structure-free program means there is
no direct involvement between the Japanese and the native English-speaking
teachers. Communication exchanges between the Japanese teachers and the native
English-speaking teachers related to curriculum and instruction are limited, which
creates a constrained professional situation for foreign English teachers (Whitsed &
Volet, 2011). Very often, native English-speaking teachers are on their own or
ignored in curriculum planning and other instructional details after they have been
employed (McVeigh, 2002). There is minimum interaction between the Japanese
English teachers and the native English teachers. Despite the encouragement and
promotion of globalizing Japanese universities by Japan’s Ministry of Education,
Culture, Sports, Science and Technology (MEXT) in recent years, there remains a
lack of fostering intercultural development at the individual level among the English
teaching faculty in Japanese universities (Whitsed & Volet, 2011). One explanation
given for this situation, offered by Whitsed and Volet (2011), is as follows:
Given the status and employment conditions (of the native English-speaking
teachers) that constrain their opportunities for social interaction and inclusion, it
is not surprising that the potential role that foreign teachers of English could
play for the development of reciprocal intercultural understanding has not been
formally recognised.
This lack of intercultural communication between the Japanese teachers of
English and the native English teachers directly affects their academic collaboration
and the potential to provide updated materials that reflect the changing demands in
our workforce globally. A review of team-teaching practices showed positive effects
for students’ communicative competence as a result of collaboration between
Japanese and native English-speaking teachers with different linguistic and cultural
backgrounds (Tajino & Tajino, 2000). Although team teaching does not apply in
university classes, the overall English-language achievement of students requires
collaborative contributions by both Japanese and native English-speaking teachers at
all levels of EFL education. The differences in the contents taught and the
instructional practices used at the university level between the Japanese and the
native English-speaking teachers are not apparent because of the current lack of
communication and collaboration. One example is the use of Japanese (L1) in the
English classroom by Japanese and by native English teachers. This is rarely
discussed openly among native English speakers (Prodromou, 2006). This also
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indicates the lack of communication between native English teachers in a structure-
free academic environment and with Japanese teachers of English. Today, academic
English in such disciplines as literature or linguistics taught by Japanese teachers
uses 95 percent Japanese language, and conversation or cross-cultural understanding
is taught using 65 percent English (Nagatomo, 2012). Compulsory English-language
classes taught by Japanese English teachers and native English-speaking teachers
both aim to fulfill the goals of Japan’s Ministry of Education, Culture, Sports,
Science and Technology (MEXT) for intercultural competence and to raise students’
scores on the Test of English for International Communication (TOEIC). With the
current 4 to 8 credits of English or 2 to 4 classes required for graduation, the
Japanese focus on the acquisition of a foreign language?although apparent and
well-established?still produces relatively lower rates of English-proficient students
than schools in Singapore, Malaysia, China, Korea, Taiwan, and Thailand (Honna &
Takeshita, 2005). Despite some language teachers’ objections to the emphasis upon
reading and writing, only one out of seven respondents in Jungheim’s study felt that
these considerations merited an overhaul of the testing methods (2004).
Ohata (2005) concludes that cultural differences affect the way both the teacher
and the instruction are perceived. Whether the purpose of compulsory university
English is to reach a level of intercultural competence or to raise one’s TOEIC
score, the strategies and skills that produce different levels of proficiency among
students present a question about the need to study students’ perceived effectiveness
of their English classes taught by Japanese teachers and those taught by native
English-speaking teachers.
Purpose of study
The purpose of this study is to explore how students perceive their English
classes taught by Japanese and native English-speaking teachers and the
effectiveness of their learning. In particular, this study surveyed students about their
perceived differences in the contents taught, the instructional style, and the
effectiveness of their English classes. This survey is intended to present a fair
comparison, according to the perceptions of students, rather than to present a
competition among teachers. Cultural background, upbringing, and traditionally
taught curricula in students’ educations prior to their university experiences should
also be taken into any consideration of their instructional preferences and their
perceived effectiveness. A study of the learners’ expectations and preferences
showed that university students in four Asian countries preferred communication-
oriented lessons; this was not true, however, for Japanese students (Littlewood,
2010). This result could be attributed to the traditional grammar translation and
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teacher-centered classes Japanese students are accustomed to in their junior and
senior high schools; this may also explain why more Japanese students preferred a
control-oriented lesson (Littlewood, 2010). In contrast, the instructional style of
English classes conducted by native English teachers is more student-centered
because of the cultural backgrounds and educational experiences of these teachers.
Research Questions
In this study, both survey and qualitative methods were used to explore
students’ perceived effectiveness of their English-language learning and their
detailing of the differences between classes taught by Japanese teachers and those
taught by native English-speaking teachers. The definition of effectiveness in
learning English in this study has two criteria: first, participants’ evaluations of their
classes taught by Japanese and native English-speaking teachers, and second,
participants’ beliefs in the knowledge obtained in English-language classes for
improving their TOEIC scores. The methods used were designed to address the
following research questions:
Q 1: Do university students perceive current compulsory English classes to be
effective?
Q 2: Of the four basic English-language skills, i.e., reading, writing, listening,
and speaking, which skills were improved and, specifically, in which classes (i.e.,
those taught by Japanese English teachers or those taught by native English-
speaking teachers)?
Participants
The participants in this research were 176 Japanese university students in their
second year of university who studied freshmen English taught by both Japanese
teachers and native English-speaking teachers, and who are currently enrolling in
sophomore English classes taught by both kinds of teachers. None of the
participants majored in English literature or related majors. The survey
questionnaire, also the instrument of this research, consisted of ten paired questions
with three possible answers for each, based on a three-point scale: yes, no, and the
same. A qualitative, open-ended question to allow students to expand their answers
without constraints was included in order to provide depth to their answers for
factor analysis using qualitative methods. The depth of information is critical to the
reliability of the data gathered (Gay, Mills & Airasian, 2006). In this study, the
analysis of the results of the open-ended, in-depth question also serves as
verification of the results of the three-point, paired-question survey section of the
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research. Finally, a chart that indicates the skills that class participants believe they
have acquired was included at the end of the survey. The three-point survey
questionnaire, the open-ended question, and the chart triangulate the results for
reliability and a valid conclusion.
Research Method
The survey instrument (appendix A) is a three-page questionnaire that includes
two questions about participants’ backgrounds, i.e., their year in university and their
TOEIC test-taking experiences. The background information was asked in order to
ensure that participants fit the requirements for the survey. The ten paired questions
using the three-point scale to determine the degree to which each survey respondent
agrees or disagrees with each question are a significant part of the questionnaire.
The ten questions are in sets of pairs in order to ensure reliability of the
participants’ answers. This means that when one question of a pair set is answered
“yes,” the other answer has to be “no.” However, answers could also be “no
difference” for both questions in a pair if the participant feels that he or she learned
the same amount in the Japanese teacher’s class as in the native English-speaking
teacher’s class. In other words, this answer choice indicates that participants felt
they learned the same amount in both classes. Of 204 potential participants, 28
questionnaires were voided because of discrepancies in respondents’ answers by
answering “yes” or “no” to both questions in a set. A qualitative question that
allowed participants to answer without constraints was written both in Japanese and
English. Those answers written in Japanese were later translated for factor analysis.
A chart of the four component skills of English (reading, writing, speaking, and
listening) and the classes in which participants perceive they learned and improved
most in each skill was included at the end of the survey to compare with the
quantitative and the qualitative parts of the survey.
The survey was conducted during class time, with a specific explanation of the
purpose of this study and direct instruction about how to complete the survey
questions. The data was collected from three classes of foreign language (English)
teachers in universities in the Kansai and Kanto regions of Japan.
Results and Evaluation of Findings
Based on the answers of 176 participants, the percentage of students who
answered “yes” to the paired questions with three possible responses was calculated.
The table below shows the calculated results. The first column shows the list of
questions asked in the survey; the number of participants who answered “yes” were
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counted, and this number is indicated in the second column. The third column
indicates the percentage of participants who answered yes. Please note that every
pair of questions asked constitutes a set. For example, questions number 1 and 2 are
one set that asks participants in which class, the Japanese teacher’s class or the
native English teacher’s class, they perceive themselves to have learned more new
English words. The last column indicates the number of participants who answered
“no difference” and the percentage of these results. Each set of questions should
have the same number and percentage in the last column.
The first set of questions (1 and 2) regarding the difference in the number of
new words participants perceived they learned in their Japanese teacher’s class and
in their native English-speaking teacher’s class showed that there was a 20 percent
difference or higher in the Japanese English class. These results also aligned with
the answers to the qualitative question (Appendix A). Here are some sample
answers that explain the participants’ perceived learning:
Table 1 Survey questions, frequencies, and percentages
Survey questions: Every 2 questions are a set. The last column
shows the number and the percentage of students who answered
“no difference.” The numbers and the percentages appear twice
for both questions in a set. N?176
Number of
students
who
answered
“yes”
Percentage
of students
who
answered
“yes”
Number & Percentage
of students who
answered
“no difference”
or the “same”
1. I learned more new English words in my Japanese teacher’s
class. 82 46% 48 27%
2. I learned more new English words in my native English
teacher’s class. 46 26% 48 27%
3. I am more motivated in my Japanese English teacher’s class
because of the instructional style. 13 7% 51 29%
4. I am more motivated in my native English teacher’s class
because of the instructional style. 112 64% 51 29%
5. I am better at listening comprehension after taking the
Japanese English teacher’s class. 4 2% 25 14%
6. I am better at listening comprehension after taking the
native English teacher’s class. 147 84% 25 14%
7. I can now write better English using the knowledge I
learned from my Japanese English teacher’s class. 68 37% 79 45%
8. I can now write better English using the knowledge I
learned from my native English teacher’s class. 32 18% 79 45%
9. I learned more about social and international issues in my
Japanese English teacher’s class. 45 26% 74 42%
10. I learned more about social and international issues in my
native English teacher’s class. 57 32% 74 42%
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Participant A,???????? ??????????????native ?????
?????????????????????
Participant B,???????? ???????????native ????????
??????????
Participant C, “In the Japanese teacher’s class, we only use reading skill. [In
the] native [English] teacher’s class, we improved [in] conversation and
listening.
The answers above are just a few examples and part of the qualitative answers
written by the participants. The answers to the qualitative questions also helped
explain the answers to set questions 5 and 6, in which a large percentage of
participants perceived their listening skills to have improved more in the native
teacher’s class. This is true as well for set questions 7 and 8, where participants
noted that their writing skills improved more in the Japanese teacher’s class because
of a heavier emphasis on grammar and reading compared to the native English
teacher.
The set questions numbers 3 and 4, regarding motivation, showed a remarkable
difference in the participants’ answers pertaining to their motivation in class. This
could be a result of the difference in the instructional styles between the Japanese
teachers and the native English teachers. Most native English-speaking teachers use
a student-centered instructional model in which student interaction is emphasized in
class, and it positively influences students’ motivation, confidence, and satisfaction
(Wu & Lin, 2012). Extracted from participants’ answers to the qualitative question
regarding the differences between their English classes taught by the Japanese
teachers and those taught by native English-speaking teachers, the answers indicated
that English classes taught by Japanese teachers are still teacher-centered, lecture-
based classes that do not emphasize student interaction (Kawamura, 2011). Here are
some sample answers that explain participants’ perceived learning:
Participant D, ??????????????????????????????
????????
Participant E, ?????????????????????????????
???????????
Participant F, ??????????????????????????????
??
Key words in the open-ended answers to the qualitative question regarding the
differences between their English classes taught by the Japanese teachers and those
taught by native English teachers were coded and categorized into two major
categories. The chart below indicates the two categories, key words, phrases, and
the frequencies in each category. Each category included 8 key words and phrases.
The key words and phrases in the first category were as follows: grammar, reading,
Students’ Perceived Effects of Compulsory English ??
textbook focused, translating, Japanese language used, listening to tapes, tests, and
similar to high school instruction. The key words and phrases included in the
second category were as follows: listening, speaking, expressing opinions, practical,
pronunciation, Internet, practice with friends, and fun. Two or more key words or
phrases used in the data of one participant are counted as one frequency. Most
participants wrote about both their Japanese teachers and native English-speaking
teachers; therefore, the numbers shown are cumulative counts of the factors in each
category. This table verifies the differences in instructional style and contents taught
in the compulsory English classes by Japanese English teachers and native English-
speaking teachers.
The third part of the survey was a simple chart for participants to check the
class in which they perceived they had acquired more skills. Please refer to the
following table and results.
Factors extracted from the data of the open-ended question showed clear
differences between the contents and instructional styles taught by the Japanese
teachers and those of the native English-speaking teachers. One common phrase,
Table 2 Factors extracted from the open-ended question (Appendix A question 3)
Categories (key words and phrases in
participants’ answers extracted)
Number of participants whose
answers included elements in this
category regarding classes taught
by a Japanese teacher
Number of participants whose
answers included elements in this
category regarding classes taught
by a native English-speaking
teacher
Grammar, reading, textbook focused,
translating, Japanese language used,
listening to tapes, tests, similar to high
school instruction
115 10
Listening, speaking, expressing
opinions, practical, pronunciation,
Internet, practice with friends, fun
3 168
Table 3
Skills Classes taught by Japanese teacher Classes taught by nativeEnglish-speaking teacher
Listening 9 out of 176 167 out of 176
Reading 89 out of 176 87 out of 176
Writing 151 out of 176 25 out of 176
Speaking 5 out of 176 171 out of 176
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which was designated to be one of the factors in the first category, was that classes
taught by Japanese teachers are very similar to those taught in participants’ high
schools in terms of instructional style. An advantage to this factor is that
participants accustomed to the traditional grammar translations and teacher-centered
classes in their junior and senior high schools (Littlewood, 2010) will adapt more
quickly and easily to their university English courses. The two categories contain
key words and phrases that vary in classroom instructions, and the results of the
analysis showed the extreme differences between Japanese and native English-
speaking teachers’ instructions as perceived by participants. Table 3, regarding the
skills participants believe they have learned in their classes, however, showed one
inconsistency in the area of reading. Regarding reading skills, the results show a
close to equal distribution of the number of participants who perceived that they had
acquired reading skills in both the classes taught by Japanese teachers and native
English-speaking teachers. The results of the other skills in table 3, i.e., speaking,
writing, and listening, aligned with those of the survey and the open-ended question
showing that Japanese teachers focused more on writing and native English-
speaking teachers focused more on listening and speaking. Many prior researches
have supported that there is a co-existing effect on vocabulary instruction and the
improvement of reading comprehension (William, 1988). Word recognition, fluency,
language comprehension, and vocabulary skills are all components of effective
reading skills (Sabatini, Sawaki, Shore, & Scarborough, 2010). This inconsistency
could be explained by the participants’ preconception formed from the English
classes in their education prior to university. This inconsistency also brought
attention to the need to further understand the English classes taught in Japanese
universities.
Conclusion
This study was guided by two research questions. The research instrument
included a survey with three different inquiry methods, one open-ended question,
ten paired questions with three possible responses each, and a chart. The data
gathered from the open-ended question were coded into two categories with 8 key
words and phrases in each category. The frequencies and percentages of the
responses to the ten paired questions were calculated and presented in Table 1. The
frequencies of the chart regarding skills acquired, placed at the end of the survey,
the analysis of the results of the open-ended question, and the responses to the ten
paired questions act as triangulation for the validity to participants’ answers. The
results showed distinct differences in the instructional style and contents taught in
the compulsory English courses between the Japanese English teachers and the
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native English-speaking teachers, as perceived by the participants. While native
English-speaking teachers conduct classes using a student-centered instructional style
(Wu & Lin, 2012), the Japanese teachers maintained their traditional teaching style,
focusing on grammar, reading, and translation (Kawamura, 2011). Although
communications regarding class contents and instructions were not exchanged
(Whitsed & Volet, 2011), the Japanese and the native English-speaking teachers
each play different but important roles in students’ acquisition of the English
language. The results showed that university students do perceive the current
compulsory English classes as effective. The results of this study indicate that
participants perceived contributions from both classes, with different skills acquired
depending on the type of teacher. However, the results in the skills of English
perceived to have been learned showed an inconsistency. Writing as a skill was
perceived to have been taught and acquired in the Japanese teachers’ English classes
consistently in all three data analyses. The skills of speaking and listening acquired
and taught by the native English-speaking teachers were also consistent in the data
analysis. The inconsistent results regarding reading skills could be a significant
indication of the incorrect perception of participants caused by their preconception
of English classes taught by a Japanese teacher or a native English-speaking teacher.
Communication and collaboration between the Japanese English teachers and the
native English-speaking teachers are critical in order to promote clear teaching
objectives. Further study on whether discrepancies exist between students’ perceived
English-language skills acquired and the actual course contents taught by the
Japanese and native English-speaking teachers is recommended in order to
understand the effectiveness of structure-free compulsory university English courses.
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Appendix A
1. In what year are you currently in university?
2. How many times have you taken the TOIEC? If once only, please go to (a.) below. If more
than once, please go to (b.). If you have never taken the TOIEC, please go to (c.).
a. What was your score range? 300-range 400-range 500-range 600-range 700-range
b. What was your first score range? 300-range 400-range 500-range 600-range 700-range.
What is the difference between your first TOIEC score and your second TOIEC Score?
(If you have taken the TOIEC more than twice, please use the scores from the most
recent tests.)
c. What other English-language proficiency test have you taken? How did you
do?
3. Please check the most appropriate box for each question. Every two questions are a pair in
one set. If you answer “yes” to one question from a set, the other answer should be “no.” Or
“no difference” for both questions.
Yes Nodifference No
1. I learned more new English words in my Japanese English teacher’s class.
??????????????????????????
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4. What are some of the differences between your English classes taught by the native English-
speaking teacher and by the Japanese English teacher? Please use the extra space on the back
of this page.
???????????????????????????????????????
5. Which English skills do you think you have improved in, and to which English classes do
you attribute your increased skill levels? You may check only one box in each category.
??????????????????????????????????????????
?????????????????????????????????
2. I learned more new English words in my native English teacher’s class.
????????????????????????????
3. I am more motivated in my Japanese English teacher’s class.
???????????????????????????
4. I am more motivated in my native English teacher’s class.
?????????????????????????????
5. I am better at listening comprehension after taking the Japanese English teacher’s
class.
?????????????????????????
6. I am better at listening comprehension after taking the native English teacher’s
class.
???????????????????????????
7. I can now write better English using the knowledge I learned from my Japanese
English teacher’s class.
????????????????????????????????
8. I can now write better English using the knowledge I learned from my native
English teacher’s class.
??????????????????????????????????
9. I learned more about social and international issues in my Japanese English class.
???????????????????????????
10. I learned more about social and international issues in my native English teacher’s
class.
?????????????????????????????
Skills Japanese Teacher Native English-Speaking Teacher
Listening
Reading
Writing
Speaking
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